Introduction
Physical education research drawing on poststructuralist and postmodernist approaches is relatively new. At this point in time there seems to be a notable absence of research in physical education drawing on postcolonial theory and agendas, although the relevance of such an approach to research in the field is one that will be argued in this chapter.
Whether researchers describe their work as postmodern or poststructural tends to be determined by whether they are researching in a North American context or UK, European, Australian and New Zealand context. In many cases, there is no explicit indication as to whether researchers identify their work as drawing on either of these perspectives. And so the decision to include research in this chapter has been based on the theorists researchers draw on, the technical language that they use, and on my judgements as to whether their approach is consistent with the ontological and epistemological parameters of a postmodernist/poststructuralist perspective. In addition, it is likely that there will be considerable overlap in this chapter with research reported in other chapters on 'approaches' and disciplinary contributions. Poststructuralist and postmodernist perspectives also inform other types of emancipatory research including feminist research (Macdonald, 1993; Oliver & Lalik, 2004) , research from a critical theory perspective and sociological research (Evans, Evans, & Rich, 2002; Evans, Evans, & Rich, 2003; Gilroy & Clarke, 1997; Penney & Evans, 1999; Penney & Glover, 1998) .
In addition, very few qualitative methodologies have been untouched by shifts towards an understanding of the constructed and unstable nature of 'truth' and subjectivity; an understanding which has usually been drawn from poststructuralist or postmodernist theorists (Denzin, 2000) . As Sparkes (1992) argues 'the post-structuralist turn has the potential to provide us with insights into our own engagement in the research process because it brings to the fore the relationships between language, meaning and power as they act to influence the interpretation of any text ' (p. 274) . This makes it difficult at times to draw the line on what to include and what not. However that being said, research This article has been published under the title "Physical education research from postmodern, poststructural and postcolonial perspectives" to be particularly foregrounded in self-described postmodernist research is the explicit challenge to 'received' knowledge, and the desire to 'transgress boundaries' in the ways of doing research, 'including the ways in which researchers write reality and people's understanding of it' (Rail, 1998, p. xii) . But then again many poststructuralist researchers in Europe, UK, Australia and New Zealand would describe themselves as taking up the same challenge.
Despite these difficulties in pinning down definitions, there are some understandings about knowledge and the self that characterise all of the 'post' perspectives and which provide guidance to the choice of research to be included in the chapter. For example, one would expect such work to critique essentialist notions of identity/self, to be working from a premise that reality is not fixed, and to be based on an assumption that it is important to understand how relations of power work in determining what meanings have precedence in particular contexts. In education and physical education research, postmodernist and poststructuralist research seems generally to have an emancipatory purpose; that is, to make visible the ways in which power and knowledge operate to privilege certain practices and forms of subjectivity and to examine their effects on the lives of individuals and groups. Such a process also has a purpose of opening spaces for alternative ways of 'knowing' and 'being' that provide new possibilities for practice in physical education and related fields.
Sheurich (1997) suggests that 'postmodernism is Western civilization's best attempt to date to critique its own most fundamental assumptions, particularly those assumptions that constitute reality, subjectivity, research, and knowledge' (p. 2). Critiquing wellestablished practices and theories is not always an easy or popular task. However, a reflexive approach to the assumptions which underpin physical education practice and research seems important if we are to avoid a position which continues to endorse, unquestioningly, deep seated biases based on the centrality of certain kinds of thinkingfor instance, Eurocentric, scientific, patriarchal views of the world. As Foucault (1997) points out:
If one is to challenge the domination of particular truths/a particular truth regime then must do so by playing a certain game of truth, by showing its consequences, by pointing out that there are other reasonable options, by teaching people what they don't know about their own situation, their working conditions and their exploitation. (pp. 295-6) What poststructuralism, postmodernism, postcolonialism share is the notion that 'truth' is a fiction, that it is complex and constructed in relation to context, and that certain 'truths' have more power to affect practice and self-constitution than others. The process of identifying poststructuralist, postmodernist and postcolonial work is further complicated, however, by the ways in which researchers draw on concepts, technical terms and so on without explicitly situating themselves in relation to these perspectives. In reviewing research which draws on postmodern or poststructural theory and approaches, I will use these terms as the researchers themselves use them or if this is not made explicit, as the research exemplifies specific poststructuralist or postmodernist tasks and/or methodologies. The distinctions between the terms, as they are used by physical education researchers, will not always be pursued. What is important here is the work these perspectives do in assisting researchers to set problems, design and conduct research and interpret their findings in the context of physical education research. In physical education poststructuralist/postmodernist research, it is the work of Michel Foucault or the work from key researchers in physical education who have drawn directly on Foucault (e.g. Kirk, 1998; Wright, 1995) , or indirectly (Tinning, 1990 ) on some of the key ideas from Foucault which have been most influential. In addition, it is possible to characterise some of the sociological research using Bernstein's more recent conceptualisations of discourse (e.g. Evans & Penney, 1995; Kirk, Macdonald, & Tinning, 1997; Penney & Evans, 1999; Penney & Glover, 1998) as poststructuralist research.
By way of clarifying the differences in the research covered in this chapter the main ideas associated with each perspective will be briefly described before turning to examples of research in physical education. A discussion of postcolonialism as a perspective will begin this section, more to point to its potential for research in physical education than as an introduction to existing work.
A postcolonial perspective
Postcolonialism as research perspective has been included in this chapter, not because it is widely used by physical education researchers, indeed a fairly comprehensive search suggests its absence (with the one exception, (Hastie, Martin, & Buchanan, in press ), but because of its potential as an important perspective for interrogating discourses and practices where issues of race and ethnicity/cultural diversity/minorities arise. This Postcolonial studies therefore challenge notions of singular identity and ancestry and essentialist notions of identity and confront discrimination on the basis of race/ethnicity.
In relation to education, postcolonial writers and researchers challenge monologic interpretations of culture and the dominant Eurocentric curriculum. In relation to physical education, postcolonial theory can help to take up the same work and to challenge the dominance of practices based on Eurocentric meanings about health and physical activity, and what, arguably, is 'an unremitting whiteness' (Olesen, 2000, p. 220) in physical education research.
Poststructuralism as methodology: Discourse and discourse analysis
While both postmodernist and poststructuralist researchers are concerned with meanings as produced in 'text', it does seem that poststructuralism is able to provide more specific analytical tools to interrogate texts, in the form of 'discourse analysis' (Wetherell, Taylor, & Yates, 2001) . 'Discourse analysis' is a term used to describe the process of identifying regularities of meaning (patterns in language use) as these are 'constitutive of discourses and to show how discourses in turn constitute aspects of society and the people within it' (Taylor, 2001: 9) . The term 'discourse(s)', here, captures the relationship between meaning and power; it is used to refer to systems of beliefs and values which produce particular social practices and social relations. According to Stephen Ball (1990) , '(d) iscourses are about what can be said and thought, but also who can speak, when and with what authority' (p.2). Foucault (1972) describes discourse as 'practices that systematically form the objects of which they speak ... Discourses are not about objects;
they constitute them and in the practice of doing so conceal their own intervention' (p.49). It is through discourse that meanings, subjects and subjectivities are formed.
Although in this sense discourse is not equivalent to language, choices in language -for instance, choosing to define health in terms of fitness -point to those discourses being drawn upon by writers and speakers, and to the ways in which they position themselves and others.
Discourse analysis, then, is a process designed to capture regularities of meaning (generally patterns of language use). What a discourse analysis takes as its unit of
analysis depends on what forms of meaning making are being explored. In most cases researchers draw on the tools of linguistics (Wright, 1993 (Wright, , 2000 or critical discourse analysis (Clarke, 1992; Lupton, 1992 , however, Nilges (2001) Within physical education the term 'discourse' has a history which begins with the work of John Evans in the UK in the1980s. For Evans and those who have followed his lead in interrogating policy and practices in physical education, Bernstein's notion of pedagogic discourse has been the key conceptual tool in this process. 'Discourse' as used by Bernstein, incorporates notions of meaning and power in ways similar to the use of discourse by Foucault. However, for those working with Bernstein's notion of 'pedagogic discourse' and related concepts such as instructional and regulatory discourse, these are highly theorised and modelled concepts relating specifically to education (increasingly in the broadest possible sense). Increasingly those drawing on Bernstein are using his later work to ask questions about the 'body', that is how knowledge of the body is produced, transmitted and 'received' and embodied through PEH and sport in schools' (Evans & Davies, 2004b: 4) . The kinds of projects such theoretical resources make possible have much in common with research that I would characterise as falling within a post-structuralist approach: they seek to interrogate the ways the social practices associated with schooling shape 'consciousness and social relations. What seems to be different about those working within a Bernsteinian framework is that there is a search for specific regularities, an interest in defining codes and in mapping relationships which have some stability. Evans and Davies (2004) and questionnaires to collect demographic data and evaluate the course. From this data she categorised the responses of the students to her pedagogical approach (which emphasised reflective practice and student-centred learning) into three types: recalcitrant, aquiescent and committed. Reflecting on her processes of categorisation and indeed on her own expectations of her practice as an academic as 'transformative', she concludes that research approaches to pedagogy which draw only on technical or even transformative perspectives, close down multiple readings, multiple ways of understanding students' responses, and ways of recognising changing and partial subjectivities. She argues that researching 'pedagogy as text' points to 'overlooked or marginalized readings' which in turn can point to 'inequities and injustices, the acknowledgement and correction of which depend on the audience, on its moral and political commitments' (p. 134). Although not elaborated in this chapter (see Gore, 1998 ), Gore signals the importance of Foucault's notion of 'regimes of truth' to an understanding the relationship between power knowledge and social practice.
The more detailed work of elaborating this relationship and the ways in which physical education has been shaped by particular social, economic and political circumstances has been a major part of the influential work of David Kirk. His first book on the social construction of the British curriculum, Defining Physical Education (Kirk, 1992) , introduced a genealogical approach to the study of physical education which has proved to be the model for those interpreting physical education curriculum from both an historical and contemporary perspective. His second book, Schooling Bodies (Kirk, 1998) , which provided an analysis of school practice and public discourse in physical education and related fields, extended this analysis to the Australian context. (Kirk, 2003 (Kirk, , 2004 Although the research reported thus far challenged the nature of 'truth' and interrogated the production of truth in the context of relations of power, no research in physical education to this point explicitly identified itself as drawing on a poststructural or postmodern approach. The first paper to do so was one published by Wright and King in
Journal of Teaching in Physical Education in 1991, which reported on research analysing teachers' talk for the ways it contributed to the construction of gendered subjectivities. This paper was followed by another by Wright in 1995 which laid out a framework for a poststructuralist approach to research in physical education. This paper reported on the methodology employed in a study which investigated the (re)production of femininity and masculinity in three secondary schools through an analysis of teacher-student interactions in coeducational and single sex physical education lessons. Using
Foucauldian notions of subjectivity and discourse and the analytic tools of systemic functional linguistics, the study involved the analysis of physical education lessons as specific genres or texts jointly constructed by teachers and students. The power of the texts to position students in relation to particular forms of masculinity and femininity was interpreted through an investigation of the likely institutional and cultural discursive resources available to students to take up or challenge such positionings. These resources were identified through an analysis of media sporting texts and interviews with teachers and students.
There A survey of recent research suggests that certain 'technical' terms, such as 'discourse'
derived from postmodernist and poststructuralist theories have come into common usage in research papers that do not explicitly locate themselves as drawing on these perspectives. These have come into use through the influence of writers, such as David Kirk (corporeal discourse), John Evans and Dawn Penney (official and unofficial discourses of physical education) and Richard Tinning (performance and participation discourses). They have also come into use through slippages from earlier work using the term 'ideology ' (1990) to later work where discourse is now used in a very similar context (Tinning, Macdonald, Wright, & Hickey, 2001) , and/or from feminist theory where terms such as gender discourses, or (hegemonic) discourses of femininity and masculinity have become common currency. Williams and Woodhouse (1996) on 'post' perspectives a challenge. In addition, as a perspective that critiques the takenfor-granted and thereby prompt changes in social practice, there is a considerable overlap between physical education research which draws on, or names itself feminist, critical, and/or emancipatory research. Further, there is no research design/paradigm that is particularly unique to 'post' work. In general, it is likely to be qualitative, although not always (see, for example, (Nilges, 2000) , and to be interested in text(s). It is likely to take account of relations of power between participants and the researcher, it often explores different ways of representing information, drawing on narrative inquiry and life history research (which have in turn been informed by postmodernism), and at its best it should be reflexive (Gore, 1998; Scheurich, 1997) .
In surveying the work in physical education research which has drawn on a poststructuralist, postmodernist, I will for the most part only refer to that work which explicitly frames the project of the research in poststucturalist terms, that is, is specifically concerned with investigating the nature of knowledge as discursively constructed, the relationship between knowledge/discourse and the constitution of selves and social relations. What this means is that I will primarily (but not only) be reporting on work from researchers located in UK, Australia and New Zealand, which generally identifies itself as poststructuralist, and draws on the work of Foucault and/or Bernstein.
There are now also a number of papers which describe the process of doing poststructuralist work in physical education research: using a genealogical discourse analysis to interrogate curriculum texts (Burrows, 1997) , using a close interrogation of interview texts to investigate the process of subjectification (Wright, 2004) ; designing a poststructuralist analysis of classroom talk (Wright, 1995) and a comparative analysis of classroom talk (Wright, 2000a,b) ; and the use of observation and notation to demonstrate how quantitative data can be used to investigate the construction of gendered identities (Nilges, 2000) .
'Post' research in Physical Education

Mapping the discourses of physical education: genealogies of physical education
In his early work, Foucault (1979) power and knowledge (Dreyfus & Rabinow, 1986, p. 203) . Power in this sense is understood as not primarily located in structures or in an all-powerful state apparatuses, but rather institutions act as specific sites where particular techniques of power are channelled and brought to bear on individuals in systematic ways. In this way a school, through its architecture, its organisation, its curriculum and daily practices, becomes a disciplinary site which draws on particular regimes of truth (discourses) to legitimate its existence and to define what it does. Thus, for example, particular pedagogical practices in physical education, such as those associated with assessment, the organization of classes based on ability and the measuring of bodies for weight and fitness work to produce particular kinds of bodies as normal and thereby construct for individuals particular opportunities for forming an understanding of themselves in relation to others (particular forms of subjectivities) (Burns, 1993) . is interested in interrogating physical education curriculum and policy texts to identify the work of discourses in constituting particular 'subjects'.
The two major areas of research in this area are those which look historically at physical education (e.g. Burrows, 2000; Burrows & Wright, 2001; Kirk, 1998 Kirk, , 2003 Kirk, , 2004 Kirk & Twigg, 1994; and those which examine contemporary shifts in policy and curriculum construction and the consequences of these for physical education practice (Gilroy & Clarke, 1997; Glover, 2001; Macdonald & Kirk, 1998; Penney & Evans, 1999; Penney & Glover, 1998; Penney & Harris, 2004; Thorpe, 2003) . The first tends to draw primarily on Foucault and the second, primarily on Bernstein's later work (with some exceptions) where it moves away from a more structuralist approach with its focus on language and social class to 'his later poststructuralist attention (to) text, voice and discourse [which] could, in fact, be termed "postmodern" (Tyler, 2004, p.16 ). In
Australia research on the ways in which particular discourses (e.g. those associated with 'health') have influenced the curriculum have often combined the two (e.g. Evans, Evans, & Rich, 2002; Tinning & Glasby, 2002) .
The two most influential researchers in this area have been David Kirk and John Evans.
Kirk has used Foucault's work on 'disciplining the body' and his notion of 'biopower' to examine how school based physical education has been implicated in regulating and normalising the bodies of students (e.g. Kirk 1998; Kirk 2003 Kirk , 2004 . In Schooling Bodies, Kirk draws together a number of paper published in various provide a genealogy of physical education in Australia from 1880-1950. Although his method of collecting data is that of historical research he is more interested in physical education as 'a field of corporeal knowledge that provides valuable insights into the social construction of bodies' (p. 2). He collects archival materials, like school magazines, education department memoranda and policy documents and reports from school inspectors, which are then examined to identify the impact of public discourses, such as those associated with nationalism and eugenics, on how physical education, physical activity and bodies were understood. He uses his analysis of historical documents to demonstrate the shift in the schooling of bodies, from 'the meticulous, detailed and precise' forms of regulation associated with the militarised physical training and school medical inspections of the nineteenth and early twentieth century to one which were 'increasingly individualized, internalised and diffused' (3). He argues that the move from drill and exercise to a greater emphasis on games signalled a shift from predominantly external forms of regulation to self-regulation. In his later work (2003, 2004) he explores this shift as signalling, a wider social shift in the ways power operates in society in relation to the body. Drawing on Foucault's concept of 'biopower', that is the integration of two forms of power -one that operates at the level of the material body and the other of the social body -he demonstrates how shifts in 'biopower' from the 'heavy ponderous and meticulous' to 'a looser form of power over the body' can be identified in the shifts in physical education from an emphasis on drill and exercise to games Kirk (2003 Kirk ( , 2004 . His main point however in this later work is that a 'looser' form of power does not mean that necessarily mean that bodies are free from the exercise of power (nor should they be). Instead games, particular as practised in the formal environment of the physical education and school sport have their own embedded techniques of power -the regulation of time and space, the objectives of the game and the requisite training of bodies to achieve mastery. He suggests that while they may seem to have offered a liberating and more individualised, experience, there are forms of regulation and 'hazards' associated with games as they are currently taught (and coached) that are rarely acknowledged. Kirk (2004) as 'a steam engine and then as a machine' to more generalized notions of 'humanized productivity' and how these 'were to express and often to influence the reality of the practice put into effect and sometimes even the programs and policies themselves' (p. 6-7).
Whereas the research thus far reported as doing genealogical work has been historical, there is also research which takes a similar approach -that is, interrogates institutionally produced texts but which is primarily concerned with contemporary curriculum and Using the theoretical resources from Foucault ('governmentality'), Beck (1992) and Giddens (1991) ('risk society') and the 'new public health' (Lupton, 1995; Petersen & Bunton, 1997; Petersen & Waddell, 1998) , Tinning and Glasby (2002) One of the recurrent themes in physical education commentary is that the profession and/or the subject is in crisis (Glover, 1993; Kirk, 1996a Kirk, , 1996b Kirk & Tinning, 1990; Tinning & Fitzclarence, 1992) . In a paper entitled 'Crisis discourse in physical education and the laugh of Foucault', Stephen Thorpe (Thorpe, 2003) Commonwealth Senate Inquiry into sport and physical education and the parliamentary commentary which followed. Thorpe identifies similar 'truths' about physical education as being mobilised in these texts. On the basis of his analysis, Thorpe concludes that those within physical education who are concerned to bring about change should be more concerned with 'problematizing' (Foucault 1985) the crisis discourse; that is, asking 'why the word crisis is used' and 'the consequences of its use', than investigating 'the nature of the crisis' (p. 147). He argues that there is no end to the 'crisis' and that the role for 'critical intellectuals' is one of ongoing critique, 'an incessant activism' which is alert to self evident and commonplace knowledge.
Governmentality: How discourses and subjectivities are called into practice
The work described above has helped to begin the process of mapping the discourses that have shaped and continue to shape physical education and to explain the potential of these discourses for constructing particular kinds of subjects. Another body of work has explored how these and other cultural and institutional discourses are implicated in constituting particular subjectivities in and through physical education as a social practice in schools. This research falls under two main categories: that which is interested in how discourses taken up by teachers and students as they talk about physical education and related topics -for example, health, fitness, the body; and that which is interested in how particular subjectivities and social relations are constructed in the context of physical education classes. The first category of research tends to use interviews as a way of identifying what institutional and cultural discourses teachers and/or students draw on to make sense of physical education (e.g. Macdonald & Kirk, 1996 Olafson, 2002; ; the second usually involves an analysis of texts derived from teacher pupil interactions in physical education lessons (e.g. Davies, 2001; Delamont, 1998; Prain & Hickey, 1995; Ronholt, 2002; Wright, , 2000 .
In both cases from a poststructuralist perspective the interest lies in how particular 'subjectivities' are formed in relation to competing discourses and how power relations and particular discourses are enacted to constitute physical education lessons.
Teachers and students subjectivities
Any interrogation of the ways in which teachers take up particular notions of physical education generally requires some discussion of the discursive resources available for making meaning. In some cases, this is limited to material published in other papers. In These texts were analysed for the appearance of key words, phrases and ideas, and the formation of such words, phrases and ideas into larger discourses. In the context of the present discussion, the texts were read with the following questions in mind:
How do the texts represent the objectives and concerns of the health and physical education curriculum? What dominant principles do they espouse? How do they represent students and teachers/ What notion of health is privileged in the texts?
What are the broader discourses (those 'outside the texts) evident that are structuring these representations? (p. 290)
Using this approach she demonstrates how the neo-liberal tenets of 'the new public health', which inform the CSF, can be identified in the teachers' talk as they described their idea of the 'good student'. These tenets are particularly exemplified in both sites by 'notions of ethical self-management and citizenship' (p. 290). She argues from her analysis that 'while the curriculum document represents such objectives as unproblematic and taken for granted', there are tensions between these 'ideals' and the practices of teachers; tensions which are related to the everyday contexts of teachers lives and work.
This was particularly evident in the teachers' struggle to reconcile what they perceived health education sets out to achieve ('the development of the social, emotional and communicative capacities of students') and a traditional emphasis in physical education on 'demonstrating superiority over others ' (p. 298-299) . She concludes that the teachers' responses demonstrate the extent to which 'disciplinary strategies' such as those embedded in curriculum documents meet with resistance and fail at the site of the school and warns against any assumption that curriculum imperatives in any way point to practice.
In a rather different example, Macdonald and Kirk (1996) investigated how the nature of physical education teachers work and the expectations of how physical education teachers should be, as these are shaped by the institutional and corporeal discourses associated with sport and physical education, effect teachers identity and their relation to the profession, to their work environments and so on. In the context of teacher socialisation, they use Foucauldian notions of discourse and identity, to explain how particular forms of embodiment are enforced through the social practices of those around them. For example, in the context of a larger study on physical education teacher attrition, they use Foucault's notions of regulation and surveillance to explore the pressures to conform on beginning physical education teachers in remote and isolated schools in Queensland. They describe the consequences of these pressures for the ways the beginning teachers were able to construct their professional and personal identities.
Data was collected through semi-structured interviews, conversations and notes taken on field visits. The main theme that emerged was that the teachers regarded themselves as being under constant surveillance with their private and public lives monitored by students and teachers. They were expected to embody the community's ideas of the sporting healthy body, and to conform to local conservative expectations in terms of expressions of sexuality, lifestyle, dress and grooming. As a consequence several of the beginning teachers chose to leave physical education due in part to the negative effects of the surveillance' (p. 74).
School physical education as social practice
For the researchers investigating school physical education as social practice, the texts of interest are those derived from the interactions between teachers and students in lessons.
In many cases the focus has been on the construction of gender, that is, how particular notions of masculinity and femininity have been constituted in and through the social practices (the language and nonverbal behaviours) enacted in lessons. In some few cases, the focus has been on how bodies and/or specific forms of movement practice are constituted in the classroom language and the bodily movements of students. Most of those involved in conducting this form of analytic work are not so much concerned with providing definitive and generalisable information about gender differences, or about the ways in which the body is used in physical education, but want to provide a way of recognising how language and other social practices work to position 'subjects' in relation to specific discourses. The papers from these studies often conclude with a comment that the insights provided into localised practices can provide a basis for reflection whereby teachers may develop a better understanding of their own practice. 11/20/2012 The analytic tools to conduct this research have been drawn variously from linguistics, semiotics, discourse analysis, Laban notation and phenomenology. The use of Laban notation and phenomenology point to ways of being able to document systematically the 'language' choices in movement. In all cases there is a detailed analysis of text, ranging from a close analysis of the section of one lesson to particular linguistic or nonverbal phenomena across a number of lessons. Jan Wright's series of papers (Wright, 1993 (Wright, , 2000 Wright & King, 1991) environments for female and male students, that is, how the language that they used with female students as compared with male students anticipated a different subject -one who was less capable, less skilled, less interested in physical activity and who needed cajoling into action. The following quote sums up the main conclusions of this work:
A detailed analysis of lessons reveals complexities and contradictions -on the one hand the female teachers provide more explicit instruction, more praise and encouragement and attempt to create more personalised relationships with their female students. On the other hand, their use of language also attempts to more closely control students' behaviour through regulatory statements about appropriate attitudes to physical education and the proper comportment of their bodies.
The boys appear to be allowed more freedom. On the other hand their compliance with the discourses and practices of physical education is assumed (except in dance where they are expected to be resistant). For a boy to be non-compliant is not so much to identify himself as a poor or problem student but to bring into question his masculinity, his very identity as male. For girls, resistance to the discourses of physical education brings no similar risk, rather resistance can ironically confirm their positioning as feminine in a patriarchal gendered discourse. ### An examination of the ways in which gendered subjectivities are constituted is also the focus of Ronholt's 'critical classroom study' of teaching and learning. In this paper, the emphasis is on the association between discourses of physical education and gender, how so that in through their awareness of how discourses work teachers can 'critically reflect and react pedagogically in and educational situation' (Ronholt 2002: 34) While the focus of Wright and Ronholt's work is physical activity based lessons, Deana
Leahy and Lyn Harrison (Leahy & Harrison, 2004 ) uses Foucault's (Foucault, 1988 (Foucault, , 1991 notions of 'governmentality' and 'technologies of the self', together with contemporary social analyses of 'risk (Beck, 1992) The data collected through the coding of students movements was analysed using 'a three-stage, chi-square analysis' to determine whether 'males as a group were significantly more likely to use strong, sudden, direct and bound movements actions in their sequences than females … and whether females as a group were significantly more likely to use light, sustained, indirect, and free actions in their sequences than males…' (p. 299). Her hypothesis was confirmed.
Like much of the research in this area which wants to compare female and male behaviour (language included), this research has to argue that its purpose is not to Forced to attend a treatment centre and living in foster care, the institutional parameters of Billy's day-to-day reality attempt to mold him into a body which complies to society's norms. Athletic, young and slight he is marked by not only the physical forces his body has been subjected to but also the effects of power, that is the knowledge relations which turn him into an object of focus for the justice and educational systems and services… Eventually … the young man who wasn't allowed in a regular physical education class has progressed to becoming a participant in an interschools competition.
All the while he never transcends the subjectivity of a special student, the pathologized behavior problem, the Young Offender soon to have a record…. he cannot escape larger discursive conditions that find expression in the material realities of his existence. (p. #) This paper points to the possibilities of a poststructuralist approach to help understand the multifaceted relationships between teachers and their pupils and to examine these in the complex context of students' and teachers' subjectivities and the cultural and institutional discourses and material circumstances which shape both.
Postcolonial research
At the time of writing this chapter, it was possible to identify only one research paper in physical education which drew on postcolonial theory. The paper, by Hastie, Martin and Buchanan (Hastie et al., in press ), describes how two Anglo teachers came to understand 'their praxis as they attempted to present a culturally relevant physical education program Finally 'post' researchers in physical education should be beware of falling into the complacency of the same patterns of research. Theorising in the areas of postmodernity,
